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A program of guidance services in a school serves 
as a coordinating medium through which the total educational 
aims, desirable social adjustments, and total objectives of 
the school meet the needs of that particular community. It 
must be noted that the aims and objectives of an individual 
school are basically the same and in line with those of the 
entire school district. However, schools may differ from 
each other because of the differences that exist in each 
school community. 
The present public interest in guidance has not given 
us anything altogether new, but because of the increasing sen­
sitivity to the plight of the individual, and also to the needs 
of society for the maximum use of its members, the value and 
place of guidance services as a social function has recently 
gained widespread recognition. As Crow and Crow (13) state, 
the new interpretations of our way of life have resulted in 
changes. The concept of society as an organized group of indi­
viduals bound together by similarity of interest and activities 
He concludes is enlarging geographically and ideologically, 
from this that effective counseling services should be made 
1 
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available to prevent their (the individual) from becoming 
the victims of social, economic, and political changes. With 
the breakdown of our traditional mores and customs there is 
also an increase in our school population. The United States 
elementary school enrollment for September 1962 was twenty-
six and one-half million, one-half a million more than a year 
earlier (33). 
In Texas there were one and one-half million elemen­
tary pupils enrolled for the 1957-58 school year (*+5), 
ing the same period, there were 38,Ho6 pupils enrolled in 
Dur-
school districts with populations between 10,000 and twenty-
nine thousand, nine hundred and ninety-nine (33). 
Miller (25) reported that as of 1952»53» there were only 711 
elementary school counselors and of these, H08 devoted one-
These facts coupled with 
Jones and 
half of their time to other duties, 
an ever increasing enrollment help point out the importance 
and necessity of guidance in the elementary school. 
PURPOSE 
The incidence of small schools that do not have orga­
nized programs and services that are found in the larger 
If administrators of some schools is fairly frequent (25). 
of these schools believe that such programs of service are 
not needed, this is a false assumption (17). 
trators may believe that they cannot offer these services be­
cause of the lack of special personnel to head or direct these 
Other adminis-
In such cases, it is possible to prove that services (17). 
classroom teachers can and would perform most of these duties 
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within an organized program. But, because of the lack of 
organization, the teachers in schools without such programs 
are deprived of activities and services needed. These chil­
dren are not receiving the education that should be guaran­
teed them—an education they should have, and the teachers 
of these children are unable to be as effective as they 
otherwise could be, This is not to say that small schools 
should mimic the larger schools, rather, they should try to 
be more effective with what they have. 
Thus, the purpose of establishing this program was, 
(1) to point out the need of an organized guidance service 
program in small elementary schools, (2) to identify specific 
services and activities, and (3) to show that these services, 
and even others, may be offered by small schools without ae-
It is not the purpose cess to specially trained personnel, 
here to disparage the need for personnel with special guid­
ance training, but rather to indicate that which can be ac­
complished without such personnel. 
OBJECTIVES 
The objectives of the program described in this study 
are of several proportions. They are; (1) Objectives of the 
program in relation to the school, (2) objectives for other 
small schools with similar school communities, and (3) the 
role and position of the administrator in administering this 
service for a small school# 
The basic objectives and aims of the program of such 
a school are to meet the needs of the children of the school 
if 
community which the school serves. It is recognized that 
the basic school needs of children and the basic needs of 
human nature are in reality the same. These basic needs are 
security, recognition, belonging and conformity, consistency, 
Through recognizing and understanding the 
existence of these needs, it was determined that they could 
be met through services to the child in groups, and services 
to the child as an individual. 
and pre-eminence. 
The information collected by testing, samples of the 
child's work and teacher appraisal are tools the teacher may 
use to provide situations in which the child is stimulated 
(1) to evaluate himself and his opportunities, (2) to choose 
a feasible course of action, (3) bo accept responsibility for 
his choice, and (if) to Initiate a course of action in line 
with his choice. 
The objective of this program as it relates to other 
First, to es-small schools may accomplish several results. 
tablish a program that is not only usable and flexible for 
this school, but one that may be easily adapted for use by 
other small schools? a program that may be used with what­
ever additions and/or deletions necessary to meet that par-
Second, it was ticular schools' needs, aims and objectives, 
found that, with the attention the public school is receiving 
and the transition taking place because of court decisions 
and world politics, that other small schools with similar 
school communities are facing problems of a similar nature. 
Therefore, this program proposes to serve these schools as a 
guide in meeting their needs, aims end objectives. 
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The administrators' task is one of coordinating the 
efforts of all in order to achieve the appropriate and de­
sired emphasis on the total guidance program. It was found 
that the services of a guidance program can be effective 
only inasmuch as they are organized under a central adminis­
trative authority. It was also learned that organizing and 
establishing the services of guidance can be accomplished 
only as the administrator becomes cognizant of the value, 
functions, and problems of guidance. Thus, the guidance pro­
gram emerges only after a point of view has been established 
by the administrator, and the organization emanates from the 
consideration of the needs of the children and the community, 
as well as the philosophy and concepts of the administrator 
and staff C+7), 
SCOPE 
The guidance service program proposed in this study 
is for a small Negro elementary school in Brownwood, the 
county seat of Brown County, located on rolling to hilly 
plains of Central West Texas, With an urban population of 
l6,97*f, and 7,75V rural, the town is the principal coramer-
Manu-clal center for eight to ten surrounding counties, 
factures include garments, brick and tile, farm machinery, 
trailers for large trucks, house trailers, tile pipes, meat 
and poultry packing, vegetable canning, and candy, 
are two hospitals and numerous clinics within the town. Also, 
there is a public library and a senior college—Howard Payne 
College, which is a Baptist school. 
There 
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Negroes make up about five percent of the popula­
tion, most of whom live and work within the urban area. 
This school, B, P. Hardin Elementary School, is the only 
Negro school in this county. However, students in Grades 
9 through 12 were integrated in 1955* the 8th grade in I960, 
and the 7th grade in 1962. Because of the role this school 
plays in the community and town, it was considered very 
necessary that a program of guidance services be established, 
and most essential that provisions be made for the adminis­
tration of these services. 
DEFINITIONS OP TEEMS USED 
Guidance. Guidance was interpreted as that assist­
ance and direction given to pupils which enables the school 
to attain its goals, aims and objectives desired for the 
child. 
Guidance service. The term "guidance service" as 
used in this report, wa3 interpreted as indicating a contin­
uous process with the coordinated efforts of all members of 
the school staff participating. Services that, furthermore, 
function to increase the individuals* understanding of self, 
of his environment, and ways of adjustment enabling the in­
dividual to become more capable of effective and creative 
living in his environment W). 
A guidance program was inter-Guidance Rtpgram. 
preted as a uniQue concept of the teaching process, basically 
concerned with a controlled environment in which a child may 
7 
grow into a socially desirable, happy and wholesome person-
Thus, a controlled environment is accomplished 
through organized guidance services, thereby forming a guid­
ance program (**7). 
ality. 
Administration. Since school administration should 
facilitate the work of the school, administration was defined 
in this report as being that contributing factor of leader­
ship providing for efficient teaching and learning, and fur­
nishing the teacher and pupil with the tools and environment 
necessary for the education of "the whole child" (ko). 
Small school. For the purpose of this investigation, 
it was necessary to define the size school for which this 
proposed program is designed. The term "small school" as it 
is used in this study, refers to schools in school districts 
with a population of 10,000 to 29,999. Such schools would 
range in size from four to ten classroom teacher units (33). 
METHOD 
There are many indications and signs that education 
and the total educational program today is going through a 
Objectives, aims, methods and concepts state of transition. 
are being reevaluated by educational personnel, as well as 
Psychologists are constantly con-non-educational personnel. 
ducting research for the purpose of determining how children 
While the total educational program and youth learn (26). 
is being evaluated, the area of directing child growth and 
development is becoming more important. Olson (3&) states: 
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The changes that occur with age have always fasci­
nated parents, teachers and scientists. An understand­
ing of these changes and of the influences that produce 
them has become an indispensable part of the prepara­
tion of all who work with children. Knowledge of the 
average expectance, normal variation, and the factors 
that influence physical and mental change forms the 
basis for appraisal of progress and for the wise plan­
ning of nurture. A mastery of principles permits wise 
deductions and services as a guide to procedure when ex­
perimental evidence is not available in sufficient de­
tail. 
Thus, this study sought to determine first, those 
principles of learning and guidance which would serve as a 
basis for organized programs in schools of this size. It 
was noted that the process of learning occurs only when a 
change takes place within the individual, these changes in 
behavior permeate the entire person. Willey (^7) describes 
this learning experience in terms of steps, the first of 
which requires that the individual pupil be placed in a 
state of what he calls a "temporary disequilibrium." This 
temporary disequilibrium is the results of the learners' in-
This desire and goal is the ner motive, his desired goal, 
builder of tension and serves as a barrier to the individual. 
The next step, as he describes it, is the removal of this 
this involves the whole concept of guid-barrier and tension, 
We can readily see that this step involves the pupil ance. 
in the action of having to make a choice, a choice he makes 
Thus, step three is the through the assistance of guidance, 
appropriate action he must take and the maintenance of this 
action. 
As difficult as it may be to point out the most im­
portant principles and approaches of guidance, it was found, 
however, that Peters and Farwell (38) list two basic factors 
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for consideration—psychological and sociological, which ap-
They also point out sev­
eral points of emphasis of a good guidance program, 
ance program (1) should be for all the students? (2) it 
should be for all grade levels—and carry-over; (3) the ap­
proach should be from the developmental point of view, not 
pear in many guidance situations. 
A guid-
eliminatlng the corrective and preventive function, but min­
imizing their importance; O) acknowledging the vitaliness 
of the teachers' role; and (5) the need of trained personnel. 
It was noted that the points of emphasis, the steps, 
nor even the different approaches do not dictate the organi-
They do, however, influence the zatlonal pattern to be used, 
scope and functions of activities which are recognized as 
basic to the process of meeting the needs of the whole child, 
Roeber and others C+l) list the "Bill of Rights for Each Pu­
pil," by which the guidance service recognizes, and in so do­
ing, assist the pupil to formulate realistic goalst 
Each pupil has the right to (1) use accurate infor­
mation about himself and his environment, (2) plan his 
activities in a non-authoritarian atmosphere. (3) indi­
vidual attention in planning his goals, and CM-) orga­
nized assistance in following through his plans. 
The organization and style of this thesis is the re­
sult of extensive study and appraisal of books and literature 
Also, study and examination of other programs of guidance, 
of guidance services were made, although it was recognized 
that every community must develop its own program to fit its 
needs. 
Because schools differ, the extent to which the guid-
ance program la organized differs, the pattern of 
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organization is according to the various kinds of services 
needed. It was necessary therefore, to study the organiza­
tion of several different programs. Listed below are sev­
eral examples. 
The Glencoe Elementary School, Glencoe, Illinois, 
guidance services are in eight areas. They ares (1) Study­
ing the new pupil, (2) guidance and curriculum counselors, 
(3) reports to the parents, (b) the use of test, (5) careful 
consideration to physical and mental health, (6) the class­
room teacher is the key person in guidance, (7) the guidance 
counselor, and (8) the Intermediate and upper classes (b?). 
In San Jose, California, the guidance program is di­
vided into three basic areask They are: (1) Testing program 
reflecting recommendations made by a committee of elementary 
school principals, (2) organization and activities in ele-
Within this area, it was found that the mentary schools. 
teacher judges and gives guidance to the child from the ba-
Also in this area is located the Depart-sls of known facts, 
ment of Special Services, which consists of special case work, 
psychological services, special education service and referral 
services for the elementary school guidance activities, and 
(3) Probation Department, students that come in contact with 
Juvenile Court and Probation Office are handled by the di­
rector of child welfare. (*+7) 
The contents of Chapter II and Chapter III was de­
signed to meet the specific needs of the school cited in this 
study and to assist It in the total educational process. 
Aids to parents of first graders, Progress Report Form for 
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grades 1 and 2, Teachers1 Conference Sheet Number 1 and 2, 
as shown in the Appendix, were designed by the author and 
are used in this school. The in-service program on reading, 
Appendix I, began in this school, then other schools of the 
system saw the need for and established similar programs on 
reading. Your Choice, a student handbook and guide for en­
tering junior high school is used by all elementary schools 
in the system. 
CHAPTER II 
THE PROGRAM IN THE SCHOOL 
A guidance program and its services is predicated 
upon the needs of the children served by the school \ it must 
have focus and direction, and it must also have limits (17). 
However, studies have shown that the practice of following 
fixed standards, processes, and procedures for directing all 
children in the same manner is no longer the guidance cri­
terion, nor is 3uch considered good praotice (32, 3, 19, 11, 
27, 31, 22, 10, 35). 
of man and his society and of the responsibility of man to 
his society (*f7)» 
It has been noted that guidance and the guidance pro­
gram in the elementary school has become more significant 
Guidance now requires an understanding 
and of more importance now than was formerly considered nec-
There are several factors accounting for this in-
First, Is tile concept of educating and 
essary. 
creasing importance, 
developing the "whole child," where all phases of the growth 
process become an integrated part of the total development 
Second, because of the immaturity of children 
in the elementary school, their impressionable minds and 
flexible responses to experiences, it was recognized that 
guidance must begin early in the growth phase of personality 
of the child. 
12 
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development. Third, guidance is more effective and suc­
cessful on the higher levels (secondary and above), when 
based on a fundamental guidance program at the lower level 
or during the formative years of the child. Fourth, that 
a child's behavior is in accordance with what his experi­
ences of the past has taught him, and that his needs occur 
at various levels of his development. Fifth, it was as­
certained that because of the effect environment has upon 
the emotional and mental responses of a child, guidance 
should be controlled and begun at the earliest possible 
stage of his development (*+7), 
However, questions still are being raised by educa­
tors about the advisability of introducing a program of 
guidance in the elementary school. Crow (13) found that an 
increasing number of school people have come to recognize 
the value of preventive guidance. He asserted that the ele­
mentary school child stands between almost complete depen­
dence on elders for his well-being and adolescent striving 
toward achieving almost complete independence from adult 
domination and authority. Therefore, with respect to what 
he has been and what he hopes to be, the elementary school 
child needs guidance—both direct and indirect, so that 
through the relatively placid years of middle childhood he 
is given assistance in the development of his fundamental 
attitudes, skills, and knowledges, thus enabling him to enter 
the years of adolescent growth with a minimum of strain and 
stress (13). 
Willey (1+7) states, that elementary school children 
Ik 
are relatively immature in personality growth, and because 
they are impressionable and flexible in their responses to 
experiences we are able to place attention on behavior as 
well as subject matter. He further points out that the 
child's emotional feeling concerning himself is as important 
to his learning as the physical environment of the classroom 
or the techniques used by the teacher. 
Another point on guidance is given by Peters (38) as 
he points out the fact that changes, development in response 
to the stimuli and pressures of time and place in which an 
individual lives are factors effecting the unique personality 
growth which the individual should have help In understanding. 
To plan for himself, have confidence in himself, be resource­
ful, and adjust to his environment and make his life more sat­
isfactory, the individual needs knowledge and understanding of 
himself which guidance will assist him to receive. 
Miller (29) reasoned: 
The need for educational and vocational guidance is 
particularly important in a society such as ours which 
operates on the principle of self-determination, on the 
democratic concept that "every boy can become President," 
subject only to the natural restrictions of ability and 
maturity. Student conflicts and confusion are greater 
here than in countries where a class society or family 
occupational traditions limit the opportunities of youth. 
Guidance services are to meet the needs of students who 
must grow up and take their place as adults in an ad­
vanced and complex society. 
Psychologists are constantly stressing the fact that 
one's attitude toward himself and others, his habits of be­
havior toward work and play, and his emotional controls or 
even the lack of them, have their roots in experiences of his 
Ways of thinking and displays of his early childhood (13). 
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behavior are outcomes of the kind and amount of guidance he 
receives during his formative years. If the child is ex­
pected to grow and learn to display socially acceptable be­
havior he must begin by exercising control over his atti-
Gradually, we find that the child includes in his un­
derstanding and also his vocabulary concepts of ethical and 
tudes. 
moral standards, such as goodness and badness, obedience and 
disobedience, or honesty and dishonesty. Thus, a program of 
guidance in the elementary school should place more emphasis 
on social, personal and educational aspects than upon voca­
tional guidance. Vocational guidance gains in prominence at 
the secondary school level (*&)• 
Elementary school guidance programs are non-terminal, 
and, as Stoops (Mf) states, "Guidance at the elementary school 
level is concerned with the child where he is and as he is." 
Thus, the program must take under consideration the nature of 
the school curriculum, the environment of the child, the child 
himself, from where he has come and where he will go, 
Robert Henry Mathewson (28), in Guidance MlSZ 
Practioer points out three concepts that he considers impor­
tant to guidance practice. These points are: (1) The person­
ality of the individual is in a state of constant dynamic ad­
justment to both the immediate and longrange aspects and is 
able to make modifications at any time during growth. (2) 
There is constant interaction between the environment and the 
individual, therefore the understanding of individual behavior 
envoives environmental factors as well, (3) Ths make-up in 
potential and actual behavior patterns is unique for the 
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individual. They cannot be fully known by any scheme of 
reference of abstract classifications. 
The complexities and difficulties that individuals 
encounter in their environments demand that they receive 
maximum satisfaction and optimum self-realization, 
ing satisfactory adjustment requires (1) understanding of 
self, (2) understanding of environment, (3) satisfactory 
modes of relating self to environment, and (*+) orientation 
of adequate sets of values (28), 
Moreover, individual needs for guidance are unified 
within the individual, but as emphasis is placed on the self-
directing entity of the individual there is a need for guid­
ance to assist him in achieving personal effectiveness through 
self-knowledge, awareness of environment, and through self-
established spiritual values. 
Obtain-
Qrgaplgat^n qf tfte Prpgrfli 
The small school differs from the large school in 
One grave error so many small schools make is 
Often this occurs, 
many respects, 
in trying to be a "little large school," 
and just as often the results have been most unsatisfactory. 
This practice very seldom can be transplanted, resulting in 
failure of the school to meet its essential aims and objec­
tives. 
Each school, large or small, has the same basic edu-
But on the other hand, schools, catlonal alms and objectives, 
communities and individuals, have their own idiosyncrasies. 
Large schools of the city differ from those of another city 
as 
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or even those within the same city. 
In addition to the number of pupils enrolled, number 
of teachers on the staff and size of the school plant, other 
differences exist between large and small schools. Examples 
to illustrate some of the differences are: (1) Large schools 
may form homogeneous classrooms, whereas, in small schools 
it may be necessary to have more than one grade to a roomj 
(2) large schools may have specially trained personnel for 
art, music, physical education and the like, but it is usual 
for these activities in small schools to be handled by class-
The list of differences could go on and on. 
Therefore, it is needless to say that one would expect to 
find specially trained personnel for guidance work in a small 
However, this does not eliminate the need for guid­
ance and a guidance program for the child who attends a small 
Fundamentally, the services of guidance are Just as 
much in demand in the small school as the large school, and 





Small schools can provide the desired education and 
school services when their programs are tailored for them, but 
not by applying the practices of large schools, 
organization of a guidance service program requires (1) a basic 
understanding of the characteristics of the child in relation 
to his environment, (2) knowledge of the biological and social 
requirements involved in the emotional and mental responses, 
and (3) understanding and knowledge of the physical and social 
behavior of the individual to the motivation and experiences 
Thus, the 
18 
of his "controlled" environment. Essentially then, a guid­
ance program must meet the needs of the child in relation to 
his environment. 
It was found that, in organizing a guidance program, 
the program should (1) assist the school in obtaining its 
aims, objectives, and services5 (2) the program should have 
flexibility to the extent that it meets the needs of the pres­
ent and may be adjusted to the needs of the future; and (3) 
total staff participation W). 
Willey (*+7) states that, "Regardless of the struc­
tural pattern eventually adapted, at least three characteris­
tics are prominent of the typical guidance program in action 
in the elementary school: (1) Emphasis upon need for coordi­
nation of school personnel, (2) cooperation of community agen­
cies and the home, and (3) acceptance of the homeroom teacher 
as the pivot of the guidance program." 
Thus, the program proposed here is basically of the 
compromise type, but before such a program can be effected it 
Is necessary to (1) make a survey of what is needed in the way 
of a guidance service program for the school, and (2) deter­
mine the availability of professional and non-professional 
personnel and related services that may be used by the program. 
Figure 1 shows the table of organization for a typical 
small school as taken from Crow (13)* 
It may be noted that this organization pattern is usual 
in schools with enrollments of about the same size as that of 
The services of out-of-Harden Elementary School in Brownwood. 
school agencies are available to the classroom teacher by 
19 
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referral through the principal's office# Thus the principal 
assumes a key role in guidance services, as well as in the 
utilization of community resources. 
The table of organization of the guidance program for 
this school is shown in Figure 2, 
The teachers, with the principal, form a central guid­
ance council. As in the total organization of the school, the 
principal here serves the role of chief counselor. 
The day of well-rounded guidance services will be has­
tened in all areas of educational planning as the need for or­
ganization is appreciated and met. But as Hutson (23) points 
out, no current surveys are available to show how completely 
our public schools, as well as colleges, have adequate guid­
ance programs established to implement the components of dis­
tributive and adjustlve guidance. With the number of inade­
quate and incomplete programs, and with the varying degrees of 
strength within their programs, the need is obvious for plan­
ning and building an organization. The organization pattern 
used to service a school is unique to that school, hut basic 
designs may he used as starting points to build individual 
programs. 
Miller (29) described three designs basic to the or­
ganization of a guidance program in our schools. In the first, 
as part of their regularly assigned duties, all staff members 
performed the services of guidance. The administrator is the 
head, and serves in this capacity as part of his regular du­
ties. There is no specialist or time specifically set aside. 
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structured around a specialist and a cleared job assignment. 
In he organizational pattern the counselor heads up the 
program, having specific time for various function. 
The third pattern is a compromise of the first two, 
with the assignment of selected teachers to the functions of 
the program and time being allotted for their service in 
these capacities, This pattern is described by Miller (29) 
as the "teacher-counselor" plan. 
Administration of the Program 
It is known that for any program to be successful the 
responsibility that is placed on the Individuals participating 
and the role they play in relation to the total program must 
be understood by them. The specialized guidance responsibil­
ities of the various staff members are interpreted differently 
in different schools. The school system or the individual 
school itself determines the duties allocated to the different 
staff members. However, regardless of the size of the school 
system or school, or the guidance program engaged, or even job 
assignment or duties, Crow (13) states: 
Each member of the staff must know and stay with his 
particular job, refraining from engaging in guidance or 
counseling activities that rightfully are the respective 
responsibilities of his fellow workers, except as he co­
operates willingly and intelligently with all or any of 
these others in situations that require such cooperation. 
As it was found that ThA rnle of tb« administrator, 
no service, program or activity of any kind can expect very 
much success without proper prior planning, it was learned 
that the contributing factor to success is the individual 
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having the responsibility of leadership. The "farsightness" 
and long-range prospective of the administrator is the 
hide needed to insure proper prior planning. 
The administrator of a school, large or small, must 
see the need and be in accord before one can begin a guidance 
service program. It is the administrator or with him that a 
formalized program gets its birth. 
The administrator should administer the school for 
the benefit of the pupils and not for the convenience of him­
self or the staff. School administration should facilitate 
the work of the school. In other words, a good administrator 
considers the worth of the service to the pupils, how this 
ve-
service serves as a contributing factor to educating the 
"whole child," It is through the administrator that the in­
structional staff, the classroom teachers, and other school 
personnel feel the need for a guidance program and are able 
to see their roles in the program. 
In the guidance service program of a small school, 
and for the school which this program was designed, the prin­
cipal is the chief guidance counselor for the school with the 
teaching staff forming the central guidance council, as in­
dicated in Figure 2, 
structional and/or non-instructional are administered (when 
need be) through interpretation of group test and/or discus­
sion, and/or individual test and/or counseling, 
supplemented by principal-teacher, principal-pupil, principal-
parent consultations, and in addition to the above considera­
tion by the council. 
Specific and individual needs of in-
This is also 
2b 
Tfre roXe qf thq tgaghpT*. it was discovered that the 
classroom teacher holds the key role in a successful guidance 
program of an elementary school. She is in daily contact 
with the child, and her position as classroom teacher is most 
unique as the major responsibility she has and the role she 
Plays in an effective guidance program. It was found that, 
through a well organized and established guidance 
teachers are able to understand and are taught, when 
sary, that guidance does not primarily consist of solving 
problems of serious maladjustment; that children must be given 
an opportinity to solve their own problems with minimum as­
sistance from the teacher. The influence on the child's per­
sonality development by the classroom teacher cannot be matched 
by a single individual within the school. Thus, all personnel 
in guidance available to her does not relieve her of the cen­
tral responsibility of guidance, but assist her. 
Wllley 7) lists seven "undesirable conditions of the 
home environment" that affect the child that the classroom 
teacher should be conscious of their existence and their con­
ditions, and have some knowledge and skill in the treatment* 
(1) the effect of family rejection; (2) the effect of the fam­
ily circle; (3) the effect of poverty; (if) the effect of over 
protection and favoritism; (5) undesirable sibling relation­
ships; (6) broken homes; and (7) improper home training. 
Therefore, each classroom teacher is expected to meet 
the overall and immediate scope of needs of the pupils as­
signed to her. She is also expected to use the techniques of 




because the pupils taught are too immature to evaluate goals 
in terms of future personal needs and the needs of society. 
Here we are able to see the teacher functioning primarily by 
working with groups of pupils along with their parents5 but 
this does not lessen the teacher's concern about the individ­
ual pupil within the group. Thus, guidance is total staff 
participation, it is teamwork, for the teacher needs the serv­
ices of referral, for this is the continuation of guidance 
with individual pupils. This part of the teacher's role is 
of great importance because, as Gordon (19) says: 
Learning, then, is a dynamic process strongly subject 
to the background of experiences of the learner, his or­
ganism, and his interpretation and integration of his ex­
periences, his goals and aspirations, his tensions and 
anxieties,and subject also to the total situation in 
which he finds himself. 
Therefore, in order that an educational setting be 
provided with learning taking place, studies of the pupil as 
an individual within the group, and the group itself must be 
made by the teacher, in order that individual as well as group 
differences are recognized and the process of group dynamics 
are developed and learning opportunities are enhanced. 
McDaniel (32) outlines six functions which are of spe­
cial concern of the classroom teacher in this school: (1) Or­
ganization of groups and the curriculum; (2) classroom and 
playground activities; (3) physical environment; (*f) relation 
with overall guidance program and specialized guidance worker; 
(5) relations with parents; and (6) relations with community. 
According to the i>. mie nf the Central goungU. 
plan being established in this writing, the faculty members 
The W. R. Banks Library 
Prairie View A. & M. College 
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of the school form the central council with the principal 
serving as head of the council. It is the function of this 
council to service as a referral agency through which the 
classroom teacher may receive assistance for children having 
serious adjustment problems, guidance of the parents, and 
other areas of service related to teaching-learning situa­
tions and conditions In the classroom. 
As Illustrated in Figure 3i the council has the serv­
ices of specialists and the use of community resources in the 
treatment of problems referred to it. However, various as­
pects of the council's services are activities that are other 
than referral type, which include surveys, reports , and sug­
gestions for improvement in various areas of the school cur-
Some of the areas, to Illustrate are: (1) evaluat­
ing techniques, (2) methods of reporting and recording pupil 
progress, (3) test Interpretation, (M school-community rela­
tion, (5) occupational information, (6) cultural improvement 
of the. school community, and (7) curriculum improvement and 
other areas that may from time to time need study. 
ricuium. 
Orientation of the Program 
Learning may be defined as changes within the Individ­
ual—changes in motor skill, emotional reaction, pattern of 
thinking, and interest (*+2). Learning Is manifest in behavior, 
representing growth from a simple to a more complex state. The 
total of all the experiences in the school situation resulting 
in learning is referred to as the curriculum (1). Thus, orien­
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integral part of the guidance program. 
Starting in a new school is not always a happy expe­
rience, nor is it an easy problem of getting adjusted in 
this strange, and to some, perplexing social change and new 
environment. This adjustment is not limited to the dull 
slow pupil, or even those transferring into the school, 
is it limited to the little first grader entering school for 
the first time, but rather it was found that the problem of 
adjustment is continuous. 
The entrance of a child into elementary school may be 
the cause of lasting emotional disturbance and maladjustment 
for the child without preparatory experiences, such as nursery 
school or the kindergarten. The child coming directly from 
the home to the school has many adjustments to make. This 
child is entering a new and an expanding environment; he is 
leaving the security of mother-child attachment for the 
greater part of the day; we find that this child is accus­
tomed to freedom of action which he will have to give up for 
new regulations and learn to conform to the new environment. 
Recognizing that adjustments must be made to new 
situations, then, the provisions for the guidance services 




Group 1, are those pupils entering school for the 
first time. 
Group 2, are transfer pupils into this school. 
Group 3, pupil articulation with next school level. 
This program, therefore, is to reach all pupils in 
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new school situations, caring for needs and giving assist­
ance through group orientation when feasible and individual 
assistance when required. Thus, by striving for a continu­
ing orientation process it enhances the identification of 
those pupils requiring individual counseling to sake the 
proper adjustment. Therefore, it is by assisting the pupils 
in the wide variety of areas of adjustment—new friendships, 
feeling of belonging to a group, conformity, and recognition 
can best be accomplished by identifying the pupil with one of 
the above groups (17), 
.Pupils entering school for the first time: the first 
In the spring of the year, arrangements are made for 
the "Pre-school Round-up," where all children that will be 
entering the first grade in September visit the school for 
half a day. 
grader* 
A letter, (Appendix E), is mailed to the parents 
informing them of the round-up. During registration of the 
pupils, an Information sheet, (Appendix C), "How Well Do You 
Know Your Child's Readiness," is given to the parents to assist 
them in getting their child ready for school, 
weighed, his height is taken and he is given a physical and 
dental examination by local physicians and dentists who serve 
The school nurse examines the pupils* 
The child is 
on a voluntary basis. 
hearing, the county health nurse examines the eyes, and the 
speech therapist for the school system checks each child for 
The parents are notified of the results of speech defects, 
the examination and of any special medical attention needed. 
The children are given a tour of the school plant, 
they visit the first grade room where they become acquainted 
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wi oh the first grade teacher, use the desks, play games with 
the class and color pictures. After this, they go to lunch 
with the class in the school lunch room which is the culmi­
nating activity of the round-up. 
In the fall, prior to the official opening of school, 
these children are registered, at which time a teacher-parent 
conferencr may take place to Identify and idiosyncrasies of 
the child and any handicap he may have is brought to the at­
tention of the teacher. It was recognized that parents like 
to give help and assistance to their children, and this is 
especially true of parents of beginning pupils. Therefore, 
a list was formulated of' "Suggestions to Parents for Assist­
ing the Child the First Weeks of School," (Appendix D), which 
is given to the parents and discussed with them at this time. 
Puoils transferring into the school. It was found 
that the orientation of transfer pupil is a very important 
phase in the adjustment of these pupils to the new school sit­
uation that is created by their transfer. The manner of proc­
essing these pupils is one of the factors influencing the way 
in which they adjust and progress. Thus, the most concen­
trated orientation should take place during the early weeks 
of 3chool» However, as Froehlieh (17) states, "All problems 
that students have in adjustment cannot be anticipated, and 
if they could be, they could not be taken care of during the 
first weeks." This is one reason why orientation is a contin­
uous service and should be planned for in this manner. 
The first phase of orientation for the transfer pupil 
is the pre-entrance conference which takes place in the 
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principal's office with the pupil and his parents. During 
this conference, facilities and program of the school are 
explained, that is, the lunch program, the playground, pu-
pil activities, the curriculum, and other items that may be 
considered at the time to be of interest to that particular 
pupil and his parents. During this time, questions are an-
They are then given a 
They are accompanied to the pu­
pil' s homeroom where the teacher assumes the responsibility 
swered if pupil or parents have any, 
tour of the school plant. 
of welcoming the pupil and parent. The teacher continues 
the orientation and gives the child individual counseling if 
necessary, to help the child make satisfactory adjustment. 
After examination, of the child's records by the 
principal and teacher, a conference is conducted to help in 
A follow-up is con-the child's placement and adjustment, 
ducted where a change in placement is made or a test may be 
given to facilitate his placement. 
The ele-Punil articulation with next school level, 
mantary school senior has made a place for himself in that 
he probably is participating in leadership activities (13). 
Therefore, he must be prepared for the transition from ele­
mentary school where he is looked up to, by his younger school­
mates to junior high school? where he is a freshman ^Iven more 
responsibilities, more decisions for him to make and different 
methods of instructions. 
Another phase, then, of the continuing service of 
orientation Is the articulation of these pupils into junior 
As part of this process the principal of the high school. 
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junior high school visits the elementary school during the 
At this time, he discusses the curricu­
lum offering, program selection, extra-curricular activities, 
spring of the year. 
and other items of interest to the group of prospective 
seventh graders. Tiie pupils are given the opportunity to ask 
questions about the school and its program. They are given a 
handbook entitled Choices Chart the Way, which gives them in­
formation about requirements for graduation, course offerings 
and the like. By individual counseling with the pupil the 
elementary school principal assists them in making their pro­
gram selection with their parents approval. The pupils visit 
the school for a day, going to classes, eating lunch and tak­
ing part in other activities planned for the day, 
The cumulative record folders are sent to junior high 
school at the end of the school year after they are checked by 
the elementary school principal. All special reports concern­
ing individual pupils or problem cases are discussed with the 
junior high school principal and counselor. All test informa­
tion is' forwarded at this time, also. 
As a continued follow-up, the elementary school prin­
cipal receives periodic reports of all former pupil3 on the 
secondary level, and a special report on first year pupils. 
Because of the uniqueness of this school in the system, the 
principal of the school is often called in to give assistance 
in counseling his pupils on the secondary level, ohus helping 
in adjustment at this level. 
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With the beginning of the child*s entrance into ele­
mentary school he is tested and this continues throughout 
his school career. Selected standardized tests and other in­
struments of measurement are administered periodically, (See 
/ 
Appendix E,) 
Adpflr^gtgrtog tests. Standardized tests are given on 
all grade levels, (Appendix E), and they are administered by 
the homeroom teacher, subject teacher, or personnel from the 
There are some special tests that are ad-curriculum office. 
ministered by the principal, who is the counselor of the 
school. Since the curriculum is set up in a practical depart­
mentalized manner, then the achievement tests are given by the 
teacher of the subject area* This manner of administering 
achievement tests places the pupil in an environment for test­
ing, in that areaj similar to that of instruction or learning. 
The results of the tests given are made available to the class­
room teacher to give her assistance in accomplishing the aims 
and objectives of the curriculum and in the placing and ad­
justment of her pupils. 
Types pf tests. Types of tests and dates for adminis­
tering the tests are given in Appendix E. Reading readiness 
tests are given at the beginning of the school year to the 
The results of the test, along with the First Grade pupils, 
teacher's judgment and progress of the pupil, assist the 
teacher in placing the pupil and in the type of program the 
pupil will follow. 
Achievement tests are given at least once each school 
year, scheduled usually for the spring of the year. However, 
they may be given at any other time it is felt advisable to 
do so; on a group or individual basis; in a battery or indi­
vidual subject area. Results and analysis of these tests are 
given close scrutiny by the total school staff, through exam­
ination of class analysis, class median, mode, means, quintile 
classification and scattergrams of the school and the system. 
It is through this type of examination with other aids and 
examinations of the other schools that weaknesses of the in­
dividual pupil; of classes; of groups; weakness of the school, 
school system or curriculum Itself ©re found and areas when 
special assistance In guidance, counseling, curriculum plan­
ning, and placement adjustment are made. 
It is through conferences between the teacher and prin­
cipal where the analysis of test results is one consideration 
in determining promotion, retention, and placement of pupils 
Principal-teacher conferences on for the next school year, 
promotion are conducted in the spring, after the results of 
the tests are discussed in staff meeting, 
staff meetings gives the teacher advance knowledge as to the 
strong points as well as weaknesses of the class coiaing to 
The analysis in 
her. 
Mental maturity tests are given in the fall of the 
school terms to those pupils in the third and fifth grades. 
An analysis sheet is kept in the office where the teachers of 
the other grades may use them. Special tests as well as 
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re test are given when needed, and their results are analyzed 
and discussed in. staff meetings when advisable, 
Reading tests are given in grades one through six. 
These tests are assistance to the teacher in determining (1) 
the childs* general level of reading growth, and (2) his mas­
tery of specific work perception and interpretation skills. 
The picture that the teacher gets as a result of the reading 
test is useful to her in (a) gauging the child's readiness 
for the next level of the reading program, (b) in alerting 
the teacher to the kind of special assistance the pupil needs, 
(c) in placing the pupil in the reading group that will do the 
most for him, and (d) in finding the right place to 3tart with 
the child that is new to the school and the reading program. 
Individual profiles of the test are retained in the 
student's cumulative record folder. The results of the test 
are recorded both on his permanent record care and his test 
record card. The cumulative folder with test profile, health 
card and teacher observation is kept by the homeroom teacher 
and turned into the principal's office at the close of the 
school year# Test record cards are kept in the principal's 
office. Prior to the official opening of school, during the 
pre-school workshop and conference, time is provided for the 
teacher to study the cumulative record folder of the students 
Through this study, the teacher that will be assigned to her, 
is able to become acquainted with the traits, habits, modes, and 
attitudes of the individual pupil and the class itself, which 
assist her in planning. 
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Educational and Vocational Pl»nn^n; 
An important guidance function of the classroom 
teacher is to provide information that will help pupils in 
making educational as well as vocational choices that are 
appropriate. Miller (29) states, M0n the elementary level, 
the world of work may be approached in a general way, with­
out direct concern for needs for the individual pupil." In 
this way, the teacher may take such areas as transportation 
or protective services and, by describing them, introduce 
the pupil to their vocational environment. They may also be 
given assistance in educational planning from a long-range 
standpoint when choices are made aware of vocational oppor­
tunities by field trips and talks by persons representing 
this world of work. 
Educational Planning. In addition to the procedure 
stated above, educational planning for this school is chiefly 
With information re­conducted by the principal-counselor, 
celved from cumulative record folders, te3t analysis, staff 
meeting discussions, principal-teacher conferences, personal 
interviews with the pupil concerned, and group counseling, 
the principal assists prospective junior high school students 
in selecting and planning their program of study. This ten­
tative program is given to the pupil to aiscuss with their 
parents. This takes place in the spring. 
Pupils with special needs, problems and handicaps are 
discussed with the counselor and principal of junior nigh 
This enables these pupils to school prior to their entrance. 
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receive the immediate guidance, counseling, and special 
orientation that may he needed to assist them in making sat­
isfactory adjustment in this new situation. 
Vocational Plapnj^g- This phase of the guidance pro­
gram is a definite responsibility and part of the secondary 
school and its curriculum (U-7, 13, 29), However, exposure to 
the possibilities of the various vocational and professional 
career fields of the work world is a distinct part of the ele­
mentary school's guidance program. 
Bach homeroom and subject area teacher participates 
daily in the process of revealing some Insight into the vari­
ous fields and the wide range of choices that the pupil have 
to choose from. This is accomplished through field trips, 
reports, occupational file, and in each classroom books and 
other literature on the reading level of the children con­
cerned, as part of their room library on different occupa­
tions* 
Personal Adjustment 
Most activities, organized programs and other special 
phases of a school look to the classroom teacher for assist­
ance in carrying out their responsibilities. However, the re­
lationship between the guidance program and the classroom 
teacher is a two-way street W). The benefits of this recip­
rocal relationship m^e it advantageous for both the classroom 
Therefore, the homeroom is teacher and the guidance program, 
the center of group guidance in assisting with various 
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problems the students must face. By utilizing the position 
of the homeroom teacher in group guidance, problems of per­
sonal adjustment of a special and complex nature may be de­
tected early, and the proper referral made for counseling 
with the Individual pupil and his parents when necessary to 
solve these personal adjustment problems. 
CHAPTER III 
EVALUATION, RECORDS AND REPORTS 
The purposes of education in American democracy have 
been summarized and the objectives placed in five groups by 
The Educational Policies Commission (l1*). These purposes are: 
(1) occupation, (2) citizenship, (3) pursuit of happiness, (M-) 
intellectual curiosity, and (5) ethical values. These objec­
tives were formulated to fit a society which continues to 
strive toward the democratic ideal. Guidance is concerned 
with all of these in helping the child to live an efficient 
and happy life. Therefore, guidance is concerned with pupil 
behavior. 
The determinant of pupil behavior is an Interaction 
of forces between human innate characteristics and the envir­
onment in which he lives, and an appraisal of the effects of 
Then, too, as Willey (^7) this interaction is necessary, 
states, "The function of guidance is to provide conditions 
that give the child optimum opportunity for total growth." 
Growth in this form is an organismic point of view; this in 
turn implies that the child must be understood as a whole be­
fore his problem of learning is understood. 
Sv^atjpn 
Methods and procedures that one may employ to measure 
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and determine the effectiveness of guidance and the guidance 
program and services on the life of an individual are indi­
rect# Because of the nature of the qualities one are trying 
to measure, the worth of it leaves no other way but Indirect# 
Willey (^7) states: 
A review of the literature on evaluation leads to a 
conclusion that the benefits and limitation of the guid­
ance program can be determined only by inference from 
studies of specific techniques, 
Therefore, guidance effectiveness is measured in terms by 
which it facilitates learning on the part of each pupil. Guid­
ance, its program of services, permeates classroom and school 
activities and guidance involves the cooperation of pupil, 
parent, teacher, principal and specialist# 
Follow-up services. To maintain close supervision 
and assist in evaluation of the program, follow-up procedures 
and plans are necessary to determine the effectiveness of the 
school to the pupil, their learning, the change that takes 
Reports are place within each individual, with the community. 
received periodically of the progress of those pupils in the 
In addition, reports are received about 
These reports are stud-
secondary schools, 
college students and their progress# 
led by the school staff to assist in evaluating our program. 
With the aid of these reports and other information existing 
weaknesses of the program are recognizable and adjustments 
may be made to meat the need# 
Realizing the largest percentage of drop-outs occur on 
the secondary level, the elementary school can best assist 
with the drop-out problem through a more concrete guidance 
»fl 
services In the grades; and by having pupils better 
academically before entering the secondary school level. How­
ever, it is recognized that all drop-outs are not of this 
type, and the solution to the drop-outs on the level is cen­
tered around the principal-counselor, visiting teacher, school 
nurse, and community welfare agencies. 
equipped 
fo-gervice education- There are many factors which 
assist in determining the readiness state of a school staff 
for the participation in an in-service education program. 
Staff interest in the guidance program, their participation 
and competencies in the program and its processes of opera­
tion assist in determining if an in-service education program 
should be started in the immediate future. Also, resources 
in and out of school must be checked in relation to the type 
of in-service program desired or needed. Regardless of the 
size of the school or of the school's location, an in-service 
education program should proceed in three directions: (1) A 
program which includes the total staff participation, (2) a 
program centered around particular areas or one of special in­
terest to certain groups, and (3) a program for the individual 
teacher (*+7)* 
The in-service educational program for this school 
Includes a pre-school workshop and conference preceding the 
official opening of school, conducted for the professional 
During this workshop-conference, group staff of the system, 
meetings are arranged at each echelon for professional per­
sonnel participation. Within each group at each echelon, there 
b2 
is conducted a general orientation of the year's program and 
discussion of problems of mutual interest by members of the 
staff and outside consultants* This makes for better con­
tinuity ulthin the system. Throughout the year, meetings 
are conducted for the professional staff of this school, and 
at various echelons of the system for further study and eval­
uation of the program. 
When special needs are noted, workshops and in-service 
training programs are established and conducted to meet these 
needs. These programs are established and conducted on an in­
dividual school basis or system wide if the problem is of that 
nature* 
R^ord? ayid Rgpqrtg 
The effectiveness of any program, as well as the guid­
ance program is dependent upon the comprehensiveness and smooth­
ness of the system as it functions for record keeping and report 
making* One of the most interesting and time consuming tasks 
of teachers is that of record keeping* Yet, this is also one 
of the most important responsibilities that the teacher has. 
The teacher's records and reports are the basis for 
promotion and for remedial work for the pupils assigned to 
Some of the records kept by the teacher may be only sym-her* 
bols only known to the teacher, they may be notes kept in a 
notebook of a temporary nature regarding the progress, needs, 
attitudes, special interest or problems of the pupil or class. 
Nevertheless, all of this assists in forming the basis for 
the estimates made by the teacher. These estimetes are an 
1+3 
essential of guidance. 
The efficiency of our record system is of great im­
portance, it is the history of the pupil in school, 
by the use of the pupil's records that a picture of his 
progress is painted. 
It is 
However, these records in themselves 
do not contribute to the Individual^ progress or develop-
Nevertheless, they do provide data of his progress ment, 
and reveal information of his special needs and interests, 
This 
makes for more useful planning and more effective instruc­
tion. 
which is of assistance in understanding the learner. 
The cumulative folder with the permanent record card 
This folder con-is kept up-to-date by the homeroom teacher, 
tains In addition to the permanent record card profiles of 
achievement and mental maturity test, health card and infor-
At the grade level of de-ma tlon, and an anecdotal record, 
partmentalization, grades three through six, information for 
the folders is obtained from the subject or area teacher by 
the use of work sheets, (Appendix F), that are sent to the 
recording teacher for compiling and recording. At this level, 
these work sheets are used by the homeroom teacher to make out 
the progress report card that the parents receive. 
The primary progress report, (Appendix 0), is com-
These reports are given at 
Teacher-parent confer-
However, conferences 
pieted by the homeroom teacher, 
the end of the second report period. 
ences are scheduled three times a year, 
are conducted at any time they are needed other than those 
The conference schedules are* first, during the scheduled. 
period of October-November| second, January-February^ and 
third, April-May, Thus, a conference is conducted before 
the primary progress report is used. 
To assist in the guidance program a "Teacher-Parent 
Conference Sheet" and a "Teacher-Parent Conference Result 
Sheet" constitute records of each conference (Appendix H), 
This helps in keeping a check on the progress, special prob­
lems, and interests of the pupils, as well as how the home 
or parents reactions to the school and the child's progress. 
CHAPT3R IV 
SUMMARY, RECOMMENDATIONS, AND CONCLUSIONS 
Assisting the individual in the various areas of per­
sonality growth, development and adjustment requires the use 
of a variety of tools and techniques, While the child has 
basic needs which can be satisfied through the knowledge, 
skill, attitude, and a functional relationship with this en­
vironment, he must have environmental conditions favorable to 
optimum development, This study arose from the belief that 
there is a need for organized services in the guidance of 
children, no matter how small the school may be. 
It was found necessary and important that the dis­
tinction be made between guidance services that were offered 
on a spontaneous, spasmodic or sporadic basi3 and these of­
fered through an organized program of guidance. Thus, the 
objective of this study was to show (1) the need for guidance 
in the elementary school, (2) how the services of guidance 
could be, and are, practiced in a small elementary school, and 
(3) how the administrator initiates and administers these serv­
ices in a small elementary school. 
Summary 
formation of this program five factors were dis-In the 
covered as accounting for the increased importance of guidance 
MS 
in the elementary school: (1) the concept of "whole child" 
development, (2) immaturity of elementary school children 
with impressionable minds and flexible responses to experi­
ences, (3) guidance on higher levels is more successful when 
based on a fundamental program at the lower level, (k) the 
behavior of children is in accordance with their past experi­
ences, and (5) the environment effects emotional and mental 
responses of children. 
These facts when viewed in terms of the total program 
showed that the administrator's role should be primarily one 
of democratic leadership in the developmental stages, and 
consistent support after it has become adequately organized. 
However, it also shows that guidance should have total staff 
participation and, in the elementary school, the classroom 
teacher is the center of the elementary school guidance serv­
ices. 
While patterns of organization may vary, three charac­
teristics were found to be prominent of the typical guidance 
program: (1) emphasis upon need for coordination of school 
personnel, (2) cooperation with community agencies, and (3) 
acceptance of the homeroom teacher as the pivot of the guid-
Also several points of emphasis were found to ance program. 
be of significance in the approach to the organization and 
administration of guidance services: (1) it should be for all 
the students? (2) it should be for all grade levels and have 
value? (3) the approach should be from the develop-
mental standpoint, not eliminating the corrective and preven-
minimizing their importance; <*0 the need 
carry-over 
tive function, but 
**7 
of trained personnel to direct it should not be overlooked; 
and (5) acknowledging the vital role of the teacher. 
The services of a guidance program can be met as the 
staff recognizes the needs of the child which can he met 
through the services of guidance. These needs are: (1) se­
curity, (2) recognition, (3) belonging and conformity, (^) 
pre-eminence and/or excellence, and (5) consistency. These 
needs, when recognized by the teacher, will assist her in 
providing situations in which the child is stimulated (1) to 
evaluate himself and his opportunities, (2) to choose a feas­
ible course of action, (3) to accept responsibility for his 
choice, and (b) to initiate a course of action in line with 
his choice. 
Because of the differences noted between the large 
school and small school it was not the objective of this or­
ganizational pattern to ape the pattern or practice of any 
school, large or small; but rather to organize a guidance 
service program that would meet the needs and serve the aims 
and objectives of this school and community. Therefore, 
through survey and trial, the program set forth is one that 
is of service and use to the school and community for which 
it was designed, and it is desired that it he of service to 
other schools in similar situations in setting up their guid-
The program described here has been in opera— 
and there are indications that 
ance program. 
tion for a period of one year, 
the services offered here are of benefit to the school m ac-
aims and objectives of educating the pupil. complishing its 
The admitiipt^^y, Through the organization of this 
program the administrator-counselor has provided materials 
and time for guidance within the regular framework of the 
school program. His role of counselor has taken 
meaning. There is a more realistic appraisal, analysis, and 
use of tests and their results both for the individual pupil 
and for groups. A better orientation program is in operation 
which gives the pupils a better understanding of the overall 
curriculum. Pupil placement i3 more effective, and in-service 
on a new 
programs are more meaningful to the staff. 
The teacher. The teachers now have a clearer under­
standing of guidance, its services and practice. They have a 
better insight into pupil behavior and ways of establishing 
environmental conditions conducive to the optimum development 
of self-realization. Accepting her responsibility as the key 
or center of the elementary school guidance, the classroom 
teacher uses the tools of the guidance worker and the referral 
service to aid and assist her pupils. 
Recpmm^ndatjLpng 
It is recommended that administrators of small schools 
take stock of their school*s program in light of aims, objec-
Sur-tives, and goals In relation to the progress being made. 
veys should he nade by these schools to determine the extent 
receiving the environmental conditions that their pupils are 
for optimum development of self-realization, 
staff should formulate Its own guidance point of view relative 
Each school 
*•9 
to its situation. Also, an. inventory of the professional 
should be taken to determine the attitude and point of 
view of the staff to (1) personality make-up, (2) the dignity 
and worth of the pupil, (3) emotional tone of the classroom, 
(b) behavior patterns, (5) pupil's feeling of self-acceptance, 
of belonging and achievement, and (6) positive values of life. 
Cor,.?m?l<?n,s 
Guidance is a concept of teaching envoiving a point 
of view that must be established before provisions are made 
to initiate a guidance service program. Guidance ia unique 
as being part of the total school program, it requires total 
staff participation, and each member must have a basic phi­
losophy of life which permits the guidance program to be ac­
cepted by faith in the dignity and worth of each Individual. 
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Community Resources Available and Utilized; 
Red Cross 
Welfare Agencies 
City Recreational Facilities 
City and County Government 
Howard Payne College 
Local Industries and Factories 
Boy Scouts of America 
Girl Scouts of America 
Personnel in Business, Educational, and Professional 
fields, available for lectures, forums, etc. 
Civic Clubs 
Civil Defense Organization 
Churches of the community and its affiliated organi­
zations. 
FacHiti2£, E qui pipe? t, Ma^rjalg 
To have an effective program of guidance specific 
facilities, equipment, and materials are necessary and should 
be designated as such. The following is a list of such, their 
use and location; 
Bulk tests stored in central offices 
Office of school counselor is the principal's office, since 
the principal is chief counselor of the school. Individual 
counseling is conducted here, staff consultations and group 
counseling is conducted in the staff conference area adja­
cent to the office. 
Filing space, shelves, tables and chairs are adequate. 
Cumulative folders, permanent record cards, test records and 
cards are available for use. 
Educational and vocational materials available, at grade 
levels, in classroom libraries. 
Professional literature, books, and pertinent to 
guidance and professional growth ™ devel°P-
ment of the school in the community are available. 
Readings and films in areas of life adjustment available in 
central office, , _ , 
Materials on eeneral areas in higher education (college 
entrance examination and entrance require-
ments, and scholarship information) 




R. F, Hardin Elementary School 
Brownwood, Texas 
Hay 10, 1963 
Dear Parent, 
Welcome to the school family. Your child is about 
to begin school and you will be the parent of a first grade 
pupil, I sincerely hope that you and the child are looking 
forward to his beginning with enthusiasm. 
In order for him to have a good year, he must have 
every opportunity for a good start. One factor that influ­
ences the childs' progress in school is his state of health. 
Therefore, as part of our orientation program we are having 
a Pre-school Round-up for those who will be first graders in 
September, 
This will consist of a physical, dental, eye, hear­
ing, and speech examination. The round-up will be 
Friday, Hay 17, and is scheduled to begin at 8:30 a.m. Other 
activities are planned for the remainder of the morning, and 
lunch in the school cafeteria will culminate the activities. 
ti„. so It Srse^S°voSn-
teering their services longer than necessary. 
We are looking for you and your child to attend the 
round-up. 
Very sincerely yours, 




S2M Do YQU Know Y<?pr Child' a Readings«i? 
termining the readiness of First Grade pupils^ The list is" 
jLtad"!??? =°!f12t9> tai ™ h°P® that the characteristics 
\tltlnf 1L2?« ySU, P^ent, to know more about the 
school^ ^ 3130 h6lP *» ln Pre" 
Does he know his full name, and will give it when asked? 
Does he know the date of his birth and his age and will give 
it when asked? 
Does he know where he lives? 
his house number? 
the name of his street? 
the name of the town? 
Can he take care of his excuses? 
Can he hang up his hat and coat? 
Does he know his parents full name? 
Does he know the full name of other members of the family? 
Does he know his community? 
Can he go to close neighbors and friends alone? 
Doe3 he know where the school and the church are 
^snQPslly locstisd? 
Does he know the direction of the business district of 
the city? 
Does he know the type of work the parents are engaged in? 
Does he recognize his full name? 
Can he say and recognize the counting numbers and zero from 
1 through 10? 




Does he recognize and know the name of the basic colors? 
Is he able to color within the lines of an object? 
Does he select the proper color for the object? 
Does he recognize different music? Example: Religious from 
Jazz? 
Does he know how to take his turn with other member of the 
family. 
Does he enjoy the game3 for children of his age? 
Can he follow simple directions? 
Can he express himself? 
Can he tell about something that happen to him? 
Can he tell about children programs on Television? 
Can he tell stories that he has heard? 
Does he want to go to school? 
Does he recognize the different animals and their babies? 
Does he know their names? 
Does he know the ones that may be harmful to him? 
Can be button his coat and tie his shoes? 
Does he respect adults? 
Does he respect authority of others? 
Policeman, Does he know the community helpers and friends? 
Postman, Laundryman, Fireman, Grocery man, etc. 
Does he know directions? That is, right from left, right 
, left hand and foot. hand and foot 
Does he know to wash his hands before eating and after using 
the lavatory? 
Does he like to visit and play with other children his own 
age? 
Does he know not to except rides and gifts from strangers? 




Suggestions to Parents for Assisting Their First 
Grader the First Weeks of School 
1. Take an interest in his work, 
2. Ask about his new friends, their names, where they live, 
what games they play together, 
3. Ask about his day in school. 
Assist him in learning his full name, 
5, Assist him in learning the full names of other members 
of the family, 
6, Ask about his room; arrangement of, where he sits, ac­
tivities conducted there, 
7, Let him discuss his likes and dislikes about school, 
8, Ask him about his teacher, 
9, Always speak favorable about his teacher and school. If 
you are dissatisfied about something, or if there is some­
thing that you do not understand, go to the school and 
discuss it with his teacher or the principal, 
10, Ask about his lunch, 
11, Ask about the playground and his play activities. 
12, Give him some responsibility around the house, 
13, Get him in the habit of going to bed at a reasonable hour 
and getting up in time to dress for school, take care of 
any chore around the house, eat his breakfast and get to 
school on time, 
1*+. Encourage him to discuss any of his activities and learn­
ing experiences. This will assist in determining if the 
child is making the proper transition during these early 
weeks of school. 
15. Continue to read to him, and when he tries to read him­
self, give his assistance, 
16. Da compare him and the progress he is making with 
other children. That is, older children of the family, 
neighbors* children, other children in the class, or any 
others. Compare him and his progress only yjth htmggjf. 




Basic Testing Program 
Administering 
Personnel 











Scott Forsman Basic 
Reading 
Stanford Achievement 
Homeroom Teacher As Needed 
2 
Homeroom Teacher April 
Homeroom Teacher Scott Forsman Basic 
Reading 
Stanford Achievement 




Curriculum Direc-Kuhlmann Anderson 
Mental Maturity tor 
if Homeroom Teacher April Stanford Achievement 
April Homeroom Teacher* Stanford Achievement 5 
October Curriculum Direc-Kuhlmann Anderson 
tor 
April Subject Teacher* 6 Stanford Achievement 
•In this grade subjects are taught practically departmental­
ized, the tests are given in parts by the subject teacher. 
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APPENDIX F 
R. F. HARDIN ELEMENTARY SCHOOL 
Traits, Attitudes and Habits 
Individual Record Date 19 
MARKING PERIODS NAME 
Fall Semester 
T 2 3 




Works and Plays Well With 
Others 




Gives Best Effort 
Uses Time and Materials 
Effectively 
Follows Directions Carefully 
Participates Well in Class 
Activities 





HAHDIN ELEMENTARY SCHOOL 
Brovnwood, Texas 
Progress Report of 
The items below rep­
resent personal habits 
and social attitudes 
which the school tries 
to develop. 
The appraisal below 
records your child's 
_ performance in school 
activities. 
NAME 
First Second For the School Year 
19 19 a ca a ca wowaJwooass 
.(330® 
© H <) t) ® H < 
H<+a>®Hcto>® 
a B © CD © Grade 
4 H H« O 
^ I 3 
(A 
4 
3 •'< Teacher © 
CO 
AREAS OF GROWTH 
I. School and Social Ad­
justment 
A, Disciplines Himself 
(Exercises self con­
trol, walks quietly, 
takes turn at 
fountain, etc.) 
B, Is Courteous 
C. Works and Plays well 
with other children 
D. Cares for personal 
needs and materials 
E, Observes regulations 
and standards 
F. Refrains from talk­
ing unnecessarily 
62 
Appendix 0 (continued) 
II. Readiness 
A, Listens 
B. Goes to work with 
minimum of coaching 
C, Follows directions 
D# Is careful about 
work 
E» Does neat and 
orderly work 
F, Tries to complete 
assignments 
G# Saves and takes 
care of materials 
H. Is critical of own 
work 
I« Works independently 
63 Appendix 0 (continued) 
First The items listed below 
represent areas of aca­
demic development. Under 
"Reading" is listed the 
basal readers necessary to 
be completed before going 
to the next grade. How­
ever, other factors are 
also taken under consider­
ation before the child is 
moved or retained. 
At the right is given 
teacher's estimate of your 
child's progress relative 
to his ability| his past 
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III. Academic Growth 
i 8 A, Reading X« H 
1. First Grade 
Time Before MSL Read 
The Hew Wg. Look Sag 
The Ngjt Ms. MnM MA 
£1XL 
The New Wg. Come and Gg. 
The New Fun m Slfik 
and Jane 
The Hew Our Ngg Friepd 
2. Second Grade 
Thg^N|gog|jLeridji and 
The New More Frjepda 
andHeighbo: US 
Third Grade 
Streets ajii l&MS 
6b 
Appendix G (continued) 






Art (Creative and 
Expression) 
Music (Creative and 
Expression) 
Physical Education 
6? Appendix G (continued) 
SIGNATURE AND COMMENTS OP 
PARENT OR GUARDIAN 
First Period Signature 
Second Period Signature 
Signature Third Period 
Signature Fourth Period 
Signature Fifth Period 
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APPENDIX H 
HART)IN ELEMENTARY SCHOOL 
Brownwood, Texas 
Teacher-Parent Conference Sheet 
Grade 















Appendix H (continued) 
HARDIN ELEMENTARY SCHOOL 
Brownwood, Texas 
Teacher-Parent Conference Results 
Pupil Teacher 
Date Conf. No. Parent(s) .(F) (M)(G) 
Date Conf, No, Parent(s) ,(F) (MM)(G) 
Date Parent(s) Conf, No. ,(F) (M) (G) 




The following is the In-service Program on Reading 
and the Reading Program of our system that we are working 
on this year for the improvement of reading in our school. 
Realizing that reading is the key, we are trying to equip 
ourselves in order that we may be able to help our children 
to open the door of knowledge through reading. With this 
as our aim we are taking this program of self-improvement. 
1. The Big Reading Program and How to Start 
2. Discussions: 
Using Guide Book Resources 
Helping Children Interpret What They Read 
Teaching Word Perception 
Leading Children Into Wide Reading 
3. Teaching Sight Words and Techniques for Remembering 
Word Forms 
How to Teach Context Clues and Word-Form Clues 
Structural Analysis Skills 
Phonetic-Analysis Skills and Understanding 
How to Teach the Combining of Structural and Phonetic 
Analysis 
Meeting Individual Needs 
k. TEACHING OF MOCK CLASS 
5. Review of work with classes 
6. Demonstration with classes 
7. Appraisal of Years' Program 
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APPENDIX J 
R. P. HARDIN ELEMENTARY SCHOOL 
OFFICE GRADE SHEET 
Grade Course Teacher 
First Semester 
Lst Period 2nd Period 3rd Period Semester 
CD NAME c c • > •p •p > P m •c •o •M cs; > < V> cc to < ffi • to CO c: < u h v ea >» >» ta >> o O ts o 
H H H 
S £, •H. •H «H • CO us "O c c c; TS •CI •o a. a CM a. £L Q Q CL CL CO rn 10 
